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HARMONIZING MANDATED STANDARDS AND PRINCIPLES OF LEARNING IN PSYCHOLOGY

(EVALUATING CURRICULAR ISSUES)

__Numerous teachers have indicated how complicated it is to choose learning opportunities which align with

state mandated objectives. The mandated objectives are a given and carved in stone. Which difficulties do teachers

experience in aligning the chosen learning opportunities with the mandated objectives?

1. A lack of teaching materials to align with the mandated objectives, especially the first school year.

2. Effort that when into finding new teaching materials when quality teaching went on anyway, with the

old school district objectives.

3. Uncertainty in teacher feelings to sequence and implement new mandated objectives. Thus, with each

new governor of a state came a new set of state mandated "objectives of excellence."

4. Unacceptable pupil test scores from lower socio-economic level pupils at a time when "the gap is to be

narrowed or eliminated" in student achievement.

5. Selection of a variety of activities and experiences to motivate and engage students to achieve

Objectives. It is difficult to help each to-achieve when disruptions occur frequently.

6. Assist each student to learn as much as possible. This becomes difficult when the range of achievement

tiorn high to low is very great.

7. Changes are made too frequently in developing the curriculum. There needs to be adequate stability for

teachers to feel secure with ongoing innovations.

8. Lack of rigorous controls on research conducted. Poor quality research is often etched in stone. A board

of review needs to examine all research and pass on those meeting standards of excellence.

Research that is of poor quality should not be footnoted in educational literature. Inadequate

research lacks random sample techniques, fewness in numbers in the study, measurement

techniques lacking in validity and reliability, shortness in duration of the study, and too many

extraneous variables in order to draw any viable conclusions. The research results then are not

helpful to the teacher in guiding students to achieve objectives.

9. Good mentors are lacking for new teachers. Mentors assisting teachers to achieve objectives need to be

in the offing. Each mentor needs to be caring, helpful, polite, skillful, and knowledgeable.
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10. Quality in-service/orientation for teachers is not being supplied. In-service education endeavors should

be reasonable in terms of spent time, useful to help students achieve objectives, and in good

environmental settings for achieving.

By diagnosing deficiencies, the school system may move ahead in remediation to develop quality in

teaching and learning situations. Each student may well then achieve more optimally!

Principles of Learning From Educational Psychology

There are definite criteria from educational psychology which need implementation in the curriculum. If a

teacher is following these criteria may be assessed on a five point Likert Scale:

1. Provides for the interests of the students. This may be observed and rated by noticing questions and

problems identified by students in ongoing lessons and units of study. Also, the degree to which

students become actively involved in learning may further reveal student interest.

2. Assists students to perceive purpose for learning. Here, the teacher briefly explains to students the

value(s) of achieving each objective prior to their implementation.

3. Engages students in learning. The teacher then needs to assist students to use a hands-on approach in the

curriculum.

4. Helps students to use what has been learned. Making application of what has been learned guides

students to remember subject matter and skills acquired as well as perceive utilitarian values in

teaching and learning situations.

5. Makes learning meaningful. With meaningful learnings, students understand that which has been taught.

Providing for individual differences assists the student to begin in teaching and learning situations where

he/she is presently in knowledge and abilities. From that point on, through quality sequencing and scaffolding, the

student may reach out to achieve increasingly complex objectives.

There are a plethora of ingredients which must be inherent in the curriculum. State mandated objectives

need to harmonize with the principles of learning from educational psychology. Each student needs to achieve as

optimally as possible.
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ASSESSING ISSUES IN THE CURRICULUM

Schools and school systems need to assess the curriculum frequently in moving from what is to what

should be in terms of objectives, learning opportunities and assessment procedures. Studying the curriculum helps to

make it relevant for the learners. What is taught needs to be used by students. Each needs to learn as much as

possible.

Assessing Curricular Issues

Which areas of the curriculum then need assessment? Teachers, administrators, support personnel, and

parents may be involved in developing the research form to be used in needs assessment categories. Each category is

vital and should, if implemented, assist students to achieve as optimally as possible. The following are examples of

curricular items which might be rated on a ten point scale by respondents:

1. Aligning the local curriculum with state mandated objectives.

2. Having classroom learning activities emphasizing the concrete more so than, the abstract in teaching and

learning.

3. Stressing a psychological rather than a logical curriculum.

4. Implementing an integrated, rather than a separate subjects curriculum.

5. Incorporating team teaching as compared to the self contained classroom.

6. Using problem solving rather than learning facts in ongoing lessons.

7. Using a variety of evaluation techniques.

8. Emphasizing three kinds of objectives in teaching, namely content, skills, and affective ends of

instruction.

9. Using flexible ways of grouping for instruction so that each learner may achieve optimally.

10. Implementing diverse learning styles of students in teaching and learning situations.

Assessing the Quality of Instruction

There are selected criteria which need to be followed in teaching students. The criteria come from

educational psychology and include:

1. Developing and maintaining student interests in ongoing lessons and units of study.

2. Stressing purpose or reasons for learning.

3. Emphasizing relevant facts, concepts, and generalizations.
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4. Advocating the application of what has been learned by students.

5. Implementing the concept of providing for individual differences so each may achieve optimally.

6. Emphasizing the use of multiple means of assessing student progress.

7. Choosing a student centered approach in teaching and learning situations.

8. Utilizing diverse ways of grouping students for instruction to assist each student to learn as much as

possible.

9. Having students reflect upon what has been learned.

10. Helping learners to use what has been achieved.

Assessing Evaluation Techniques

There are numerous procedures available to assess student achievement. The range of procedures may vary

from standardized test results to portfolio development. Reasons given for standardized test use are the following:

1. All students receive the same test items, the same directions, the same time limits, and are scored using

the same key.

2. A single numeral, such as a percentile, readily indicates how well a student is achieving.

3. The single numeral from test results is easiest for students and parents to understand.

4. Students can be compared in achievement with others in class.

5. Report cards may be issued to show learner achievement, when comparisons are made among schools

and school districts.

6. Standardized tests have accompanying manuals conveying information validity, reliability, pilot studies

made, and who the students were to standardize the test.

7. Standardized achievement test scores may be divided into different academic areas of the curriculum

with a resulting numerical score for each.

Disadvantages for using standardized tests to assess student progress are the following:

1. They are written by outsiders disconnected with the local classroom.

2. They do not provide for developmental differences among students which include diverse abilities,

intelligences, speed of responding, and learning styles.

3. They do not have accompanying objectives for teachers to use in gauging teaching of subject matter and
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4. They tend to lack validity pertaining to what is taught in a local claSsroom:

5. They do not stress higher levels of cognition such as critical and creative thinking, as well as problem

Solving. Rather, multiple choice test items are used, which stress student recall of information.

6. They do not stress functional writing nor oral communication skills in the evaluation process.

7. They test on numbered multiple choice items unrelated to each other.

Weaknesses in standardized testing need to be identified and remedied by those involved in writing and

editing test items.

Conclusion

Teachers need to align learning opportunities with state mandated objectives. To implement these learning

opportunities, tenets from educational psychology need to be used in teaching and learning situations. To ascertain if

a teacher is implementing educational psychology principles, a Likert scale may be devised to assess the quality of

instruction.

5



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

I. DOCUMENT IDENTIFICATION:

Title:

(Specific Document)

E QOM

TM032304

Author(s):

Corporate Source: Publication Date:

oi
II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper. copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three optionsand sign at the bottom
of the page:

The sample sticker shown below will be
affixed to all Levell.documents

1

PERMISSION TO REPRODUCE AD,
DISSEMINATE THIS MATERIAL HAS

-BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

Check here for Level 1 release, permitting
reproduction and dissemination in microfiche or other

ERIC archival media (e.g., electronic)and paper
copy.

The sample sticker shown_ below_will be, _

'affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA . .

FOR ERIC COLLECTION SUBSCRIBERS ONLY,
HAS BEEN GRANTED BY

\e)

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A

Level 2A

U
Check here for Level 2A release, permitting

reproduction and dissemination in microfiche and In
electronic media for ERIC archival collection

subscribers only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSION TO REPRODUCE AND
- DISSEMINATE THIS-MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2B

n
Check here for Level 2B release, permitting

reproduction and dissemination in microfiche only

Documents will be processed as Indicated provided reproduction quality permits.
If permission to reproduce Is granted, but no box is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche orelectronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non-profitreproduction by librariei and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Sign Signature:'sicrature:

here,-
Organization/Address:

tt-tj12/A

DR. MARLOW EDIGE
TRUMAN STATE UNIVERSITY
RT. 2 BOX 38
KIRKSVILLE, MO 63501

PririNarne/PipsitionfTitle:

/7c,7174,e-cf

Address:

(over)



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

University of Maryland
ERIC Clearinghouse on Assessment and Evaluation

1129 Shr!ver L2boratery
College Park, MD 20742

Attn: Acquisitions

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2" Floor

Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
ericfac.@Inet.ed.gov

WWW: http://edcfac.piccard.csc.com
EFF-088 (Rev. 9/97)


